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Quality is never an accident, it is always the result of high intention,
sincere effort, intelligent direction and skillful execution;

it represents the wise choice of many alternatives.

William A. Foster 

The main factors in the overall quality of teaching and learning are learner’s ability to self-assess one’s prog-
ress and accomplishments, evaluation of learning outcomes and assessment of teaching quality. This paper
addresses research into the idea of continuity of quality issues in teaching and learning through learner 
self-assessment of language skills and language knowledge, formal evaluation of learner performance in 
English for Specific Purposes, and evaluation of teaching by learners. The implications of the findings for
learner and teacher development are discussed.
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Introduction

A commitment to quality assurance in higher 
education is shared by universities worldwide. 
Teaching and learning must meet learners’ 
needs, be innovative, make appropriate use of 
contemporary technologies, use learning expe-
rience and resources to support good practice, 
and evaluate teaching and learning outcomes to 
maintain quality.

The linguistic competence of language
learners depends on the quality of learning and 
teaching at tertiary level. The important features
of qualitative language instruction include for-
mal evaluation of learning outcomes, learner 
self-assessment of success or failure, monitoring 
learners’ accomplishments and teacher / learner 

feedback. Teacher’s ongoing professional devel-
opment and ability to evaluate pros and cons in 
one’s own teaching critically are important ele-
ments in seeking better quality of teaching.

The object of our research has been the 
quality of teaching and learning of English for 
Specific Purposes (ESP) at tertiary level. The
aims of the research have been the analysis of 
relevant factors on the quality of teaching and 
learning ESP. The methods of the research 
include administering an appropriate survey to 
respondents and the analysis of their responses. 
The hypothesis for the present study has been 
to examine how realistic current students are 
in the evaluations of language knowledge and 
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skills in comparison to the students who studied 
ESP a few years ago.

The objective of this paper is to inform on
the findings of the current research into the fac-
tors of quality, i.e. learner self-assessment of lan-
guage skills, teacher self-evaluation, evaluation 
of teaching by learners, the role of monitoring 
learner progress for learner development, and 
offer suggestions for enhancing the quality of
teaching and learning ESP.

Overview of literature

Universities worldwide share a commitment to 
high quality teaching and learning and empha-
size the maintenance and ongoing development 
of quality. To maintain quality, teaching and 
learning must meet learners’ needs, be innova-
tive, make appropriate use of the state-of-the-art 
technologies, employ proper resources to sup-
port good practice, and evaluate teaching and 
learning outcomes.

According to J. Harmer (2001), good teach-
ing must: a) take into account learners’ self-as-
sessment; b) be focused on learning outcomes; 
c) ensure the clear communication of require-
ments to students; d) integrate aims into teach-
ing procedures and assessment; e) promote 
co-operative learning with peers; f ) respect 
students’ opinions; g) encourage learners’ feed-
back on teaching. Learning is effective if it is:
a) autonomous and self-directed; b) fostered 
by cooperation and interaction with peers; c) a 
lifelong oriented; d) individualized and per-
sonalized (Nunan, Lamb 1996). Integration of 
self – assessment into language courses encour-
ages learners to be autonomous, can raise learn-
ers’ awareness of language, increase motivation 
in learning and reduce the teacher’s workload 
(Black, William 1998).

Teacher ongoing development is impor-
tant part of enhancing quality of teaching. An 
exploratory approach to teacher development, 
which refers to deeper understanding of teach-
er’s beliefs, theories, principles, and attitudes, 

allows to examine teachers’ practices and make 
informed decisions about one’s own teaching 
(Gebhard, Oprandy 1999). Teacher evaluation 
and self-evaluation are the basis of good educa-
tional practice. Evaluation is a complex process 
and includes a series of activities and actions. 
“Teachers have to be evaluated as profession-
als. The emphasis of teacher evaluation should
be on their teaching and not individuals and 
take into account the involvement and respon-
siveness of people involved in the education 
process. The purpose of teacher evaluation is to
safeguard and improve the quality of instruction 
received by students by fostering self-develop-
ment “(Nunan, Lamb 1996).

Teachers can self-evaluate their perfor-
mance by employing the Teacher’s Perspec-
tives Inventory (Pratt, Collins online). It is 
an online questionnaire which consists of 
45 questions that summarize teachers’ views 
and perceptions about teaching. There are
five teaching perspectives in individual pro-
file: Transmission, Apprenticeship, Nurturing,
Developmental, and Social Reform. Perspective 
of Transmission refers to commitment to the 
subject matter. Perspective of Apprenticeship 
refers to guiding learners into new ways and 
norms of working. Developmental Perspective 
refers to ‘bridging knowledge’ that is meaning-
ful to the learner. Nurturing Perspective refers 
to long-term, persistent efforts to individual
growth and achievements. Social Reform re-
fers to changing society. Research shows that 
“the vast majority of teachers hold one or two 
dominant perspectives. Many hold an addi-
tional ‘back-up’ perspective. The combination
of dominant and back-up perspectives allows 
teachers to accommodate changes in context, 
content, and learners.

Teachers can also be evaluated by students. 
Students’ ratings have the potential to con-
tribute positively to improvement of teaching. 
When teachers review their teaching in the 
light of the students’ feedback, it is important 
to be positive and cater for students’ concerns, 
complaints or suggestions, and, as a result, 
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learners would expect some changes in teaching 
(England, Hutchings, McKenachie online).

Objectives of research

In this study, we aimed at examining the main 
factors that determine the quality of teaching 
and learning English for Specific Purposes
at tertiary level. Research focuses on student 
self-assessment of language skills, teacher self-
evaluation, and assessment of teachers’ work 
by learners.

Respondents and research methods

The respondents were day-time students who
studied English for Specific Purposes, i.e. either
for psychology or for the fields of social work.
The total number of participants was 60 in
earlier studies, and 36 in the current research. 
The size of respondent classes varied from 10
to 12 students in a class. Students were aged be-
tween 18 and 22 years old. The amount of time
spent in the second language environment was 4 
hours a week for one semester, which amounted 
to 60 hours of instruction.

Research employed the interim and end-of-
course questionnaires on students’ self-assess-
ment and teacher evaluation. Questionnaires 
were designed in accordance with the standard 
requirements to questionnaires for Social 
Sciences (Dőrnyei 2003). The questionnaire
designed for the evaluation of teachers’ work 

by students was administered at the end of each 
semester.

Table 1. End-of-course self-evaluation of language skills by students (60 respondents, data collected in 
2004 and reported in (Kavaliauskienė, Anusienė 2005))

Self-Evaluation Listening Writing Speaking Reading Vocabulary

Excellent – – – – –
Very good 40% 2% 10% 40% 5%

Good 48% 40% 60% 48% 40%
Satisfactory 10% 38% 20% 10% 45%

Weak 2% 20% 10% 2% 10%

Learner self-assessment

The results of self-evaluation of speaking, listen-
ing, reading, writing, and translation skills are 
presented in this section. It implies students’ 
judgment of their performance in each skill. 
Students were asked to evaluate their perfor-
mance by writing themselves a mark: excel-
lent, very good, good, satisfactory or weak, in 
accordance with accepted grading at tertiary 
level. Table 1 displays data collected over two 
academic years.

First column shows evaluation marks. Other 
columns display the number of respondents 
(in percentage) who evaluated their skills in 
speaking, listening, reading, and writing, and 
vocabulary knowledge.

Generally speaking, end-of-course (Kava-
liauskienė 2004; Kavaliauskienė, Anusienė 2005) 
and interim self-evaluation of performance in 
basic language skills differs significantly. As can
be seen in Table 2, fewer students assess their 
skills as weak opposite to learners who ended 
their course in 2004. The percentage of students
with good speaking skills is almost the same 
(70% against 69%), and with good reading skills 
is similar (88% against 93%). Reading com-
prehension seems to be the easiest skill for the 
student at tertiary level. The majority of current
learners estimate their writing skills as good 
(74%) while in the past there were just 42% 
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of students with 58% of being either weak or 
satisfactory at writing. The major reason caus-
ing the writing difficulties is common grammar
mistakes that learners make. Listening skills 
seem to be problematic to 32% of current learn-
ers in comparison to 12% in the past. However 
there is a congruence between students’ speak-
ing and listening skills (Table 2), which may be 
interpreted in terms of the current students’ 
better communication skills in English. The
good point that can be drawn from the data is 
that students are aware of their weakness.

The natural question that emerges looking at
these findings is how realistic learners are in their
self-evaluation. There are two ways of answering
this question. One is to estimate responses sta-
tistically, and another is to test learners’ skills 
formally, i.e. by administering appropriate tests. 
Both possibilities were explored.

First, a statistical treatment was applied to 
gathered responses. We have chosen two groups 
of students at random out of the whole sample. 
Aiming to estimate the degree of relationship 
between two sets of rank-ordered data, the 
Spearman rank-order correlation coefficients
ρ were calculated using the data for the chosen 
groups of students. The computation results
of correlation coefficient ρ are displayed in 
Table 3.

As is known, a correlation coefficient indi-
cates the degree of relationship between two 
sets of data. If there is no correlation, a value 
of correlation coefficient is 0.00, and if the cor-
relation is perfect, it is equal to 1.00. It is worth 

Table 2. Interim self-evaluation of language skills and vocabulary (36 respondents, current research – in 
2008)

Self-Evaluation Listening Writing Speaking Reading Vocabulary

Excellent – – 5% – –
Very good 10% – 16% 53% 16%

Good 48% 74% 48% 40% 58%
Satisfactory 32% 26% 26% 7% 21%

Weak 10% – 5% – 5%

noting that the higher is the value ρ, the better 
correlation is between two sets of data, and the 
lower is the value ρ, the worse is the degree of 
correlation.

The calculation results in Table 2 demon-
strate that values of correlation coefficients ρ 
vary from the lowest value of 0.85 to the largest 
value of 0.95. As it has been mentioned, a cor-
relation is weaker for lower value ρ. The perfect
correlation would be if ρ = 1.00, while ρ = 0.00 
would mean there is no correlation. The high
values of ρ confirm that such relationships exist:
correlation coefficients ρ for speaking vs. listen-
ing and writing vs. reading are high and similar 
for both groups. In other words, the Spearman 
rank-order correlation shows there is correla-
tion between productive and receptive skills. 
Overall, it can be concluded that learners’ judg-
ments on their performance are realistic and 
there is a good correlation between language 
skills. Computations of the Means produce 
high values, and Standard Deviations are close 
within the error limits. The levels of two-tailed
significance are about .001. These data are not
reproduced here.

However it is important to bear in mind 
that statistical data are no more than an esti-
mation of the degree to which two sets of data 
are related. Moreover, it is essential to be aware 
that correlation coefficients do not indicate
causality.

The best indication of learners’ competence
is their performance in various situations. 
Therefore, more reliable information on learn-
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Table 3. Spearman rank-order correlation coefficients ρ calculated for anticipated performance in various
language skills

Language Skills 1st group (10 students) 2nd group (12 students)

Reading vs. Listening ρ = 0.85 ρ = 0.90

Writing vs. Speaking ρ = 0.95 ρ = 0.92

Speaking vs. Listening ρ = 0.93 ρ = 0.92

Writing vs. Reading ρ = 0.88 ρ = 0.89

ing outcomes can be obtained if to compare 
students’ performance with their perceptions of 
task accomplishment and self-evaluation data.

Two language skills are compared in Table 4. 
Interestingly, there are not any significant dis-
crepancies between self-assessment of listening 
skills and performance in listening tasks (col-
umns 2 and 3). On average, half of the students 
demonstrate good listening skills in listening 
tests, but there are none poor, although 10% 
of students asses their listening ability as weak. 
However, there are not any excellent performers, 
and students seem to estimate their skills reli-
ably. The situation with performance in writing
tasks is not so bad after all (columns 4 and 5 in
Table 4). Learners underestimate the quality of 
their writing skills: 10 % get very good grades, 
however there are some poor performers: 20% 
of students demonstrate weal writing skills. The
percentage of satisfactory performers (20%) is 

Table 4. Comparison of students’ self-evaluation of listening skills (data from Table 2) with their average 
performance in listening tasks, and comparison of self-evaluation of writing skills (data from Table 2) with 
average performance in writing tasks (Data collected in 2008). The number of respondents is 36

close to the estimated self-assessment (26%), 
which shows learners’ awareness of their writing 
skills. The major difficulties that students face in 
writing tasks are grammar mistakes, vocabulary 
misuse, prepositions, and inability to produce 
coherent and cohesive written work.

It is worth noting the mock controversy 
between the statistical data (Table 3) and expe-
riential data (Table 4). As a matter of fact, sta-
tistical findings refer to learners’ self-evaluated
perception, and the computed results provide a 
sound argument for a ratio of skills. Experiential 
results show students’ tangible achievements in 
language skills. Therefore, the findings are virtu-
ally unambiguous.

Evaluation Mark Self-evaluation of 
listening

Average perfor-
mance in listening 

tasks

Self-evaluation of 
writing

Average perfor-
mance in writing 

tasks

Excellent – – – –
Very good 10% 15% – 10%

Good 48% 50% 74% 50%

Satisfactory 32% 35% 26% 20%

Weak 10% – – 20%
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Teachers’ profiles and self-evaluation

Teacher’s self-evaluation is an important part 
of self-development. A self-contained teacher 
must think about her teaching methods, man-
ner, intentions, beliefs, and seek perfection in 
all her class activities.

As it has been mentioned in the literature 
review, teachers can evaluate themselves by 
answering Teacher’s Perspectives Inventory, 
which consists of 45 questions and is available 
online. Our Teaching Perspectives profiles can
be viewed in (Kavaliauskienė, Anusienė 2005). 
Dominant perspectives in our profiles are Trans-
mission and Nurturing, and two back-up per-
spectives – Apprenticeship and Developmental. 
The recessive perspective is Social Reform. This
is a natural outcome because in teaching English 
the teachers are not concerned with changes in 
society. The results certify the consistency of sco-
res. Teaching Perspectives Inventory has been 
widely recommended for teachers’ self-evalua-
tion and self-awareness.

administering an anonymous the Course 
Experience Questionnaire. For the conve-
nience of reading this article, the statements of 
this questionnaire and students’ responses are 
shown in Table 4. The number of the current
respondents is 36, and the number of the past 
respondents was 60.

In accordance with the scientific approach,
five degrees of variations on Linkert scales
were used: strongly disagree, disagree, not sure, 
agree, strongly agree. Figures in columns of 
Table 5 indicate the summative percentage of 
learners who ticked appropriate responses. The
current data are compared with the data of the 
similar study in 2004.

The current negative response (disagree +
strongly disagree) refers to workload, but 
the percentage of respondents is smaller. The
learners’ positive responses (agree + strongly 
agree) on the quality of teaching, clarity of 
goals, the quality of formal testing and the les-
son satisfaction are similar now and in the past. 
However, there are some significant differences
in evaluating the workload: fewer students (74% 
against 90%) think that it is normal, i.e. ‘not 
sure’ responses amount to 19%. This fact is un-
derstandable. The amount of information that
students have to study keeps increasing, and it 
takes students more time to learn it, therefore, 
the feelings of overload persist.

Table 5. Teachers’ evaluation by learners: comparison of responses in 2004 and 2008. The number of 
respondents is 52 (2004, 2nd year students, final survey) and 42 (2008,1st year students, interim survey)

Survey questions
Strongly 

disagree + 
disagree 2004 

Strongly 
disagree + 

disagree 2008

Not sure
2004

Not sure
2008

Agree + 
Strongly agree

2004

Agree + 
Strongly agree

2008

Teaching is good – – 12% 3% 88% 97%
Goals are clear 6% – – 7% 94% 93%

Testing is 
appropriate 7% – – 10% 93% 90%

Workload is normal 10% 7% – 19% 90% 74%

Lessons satisfaction 
is good 5% – – 10% 95% 90%

Evaluation of teaching by students

Evaluation of teaching by learners is part of 
quality assurance in higher education. Students’ 
evaluation of our teaching is the result of 
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Evaluation of teaching has the potential 
to contribute positively to improvement of 
teaching by stimulating teacher development. 
Teachers need constantly to question and evalu-
ate their teaching in order to establish better 
practice. There is an opinion that a successful
teacher should be able to keep most of the 
learners happy most of the time. As a result, 
some changes in teaching have been introduced 
as the outcome of this evaluation. We focused 
on the issue of the “negotiated syllabus”. Term 
means that the content of a course is a matter 
of discussion and negotiation between teach-
ers and students, in accordance to the needs 
and wishes of the students in conjunction with 
the judgment and expertise of the teacher. We 
found it productive to get regular feedback 
from our students and adjust the teaching to 
their rotational needs. It implies the follow-
ing: we 1) equest learners’ interim feedback 
regularly; 2) encourage their reflective practice;

3) introduce some changes into formal testing 
by replacing it by an alternative assessment, 
which proves to be beneficial in many respects
(Kavaliauskienė, et al. 2007).

Success experience in learning English. These results were gathered in 2004 (1st columns, 60 participants) 
and 2008 (2nd columns, 36 participants)

Monitoring students’ progress

An important factor in effective learning is
monitoring students’ progress. Learners not 
only need to recognize their lacks but also figure
out their accomplishments. Student’s success 
is bound to lead to the enhanced motivation 
and the confidence boost. Success is vital in the
process of language learning because it fosters 
learners’ positive attitudes.

Figure  1 shows the end-of the course self-
evaluation of learners’ progress in 2004 – first
columns, and the interim self-evaluation of 
progress in 2008 – second columns. It should 
be emphasized that the data are not for the 
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same groups of students. Interestingly, learners’ 
achievements in all language skills in 2008 are 
overwhelmingly higher than in 2004. Partly this 
phenomenon can be explained by the fact that 
current learners have better basics in English 
skills than the learners had a few years ago.

It is worth noting that students’ awareness of 
their progress enhances self-esteem and motiva-
tion and encourages further learning. Therefore,
monitoring learner attainment fosters linguis-
tic development. Therefore, English teachers
should be encouraged to monitor learners’ 
progress and gain experience in this area.

Conclusions

The research shows that learners have been
able to assess their performance in language 
skills successfully. Monitoring students’ 
progress is important part of improving 
learning quality: it helps to raise awareness 
of success areas in language acquisition. 
Survey of attainments is important part of 
learners’ linguistic development.
The statistical calculation of correlation
coefficients ρ shows that there is a good 
correlation between receptive and produc-
tive language skills. The statistical treatment
of evaluation of teaching by learners using 
Linkert scales data has produced high val-
ues of Means and reasonable dispersion of 
Standard Deviations which indicate learner 
favorable perception of teaching. However 
it is essential for teachers to be aware of sta-
tistical limitations: correlation coefficients
do not indicate causality.
 have been introduced as the outcome of 
this evaluation, such as learners’ interim 
feedback and requests for changes in formal 
testing, i.e. replacing it by the alternative 
assessment.
The significance of research findings lies
in necessity to attract attention to the is-
sues of self-assessment and evaluation in 
learning and teaching English. Self-assess-

ment proves to be the essential component 
of quality learning because it encourages 
learners think about their own progress and 
find ways of improving language skills.

References

Black, P.; William, D. 1998. “Assessment and Clas-
sroom Learning”, “Assessment in Education” 5(1). 
[Retrieved December 2007]. Available from Inter-
net: <http://english.unitechnology.ac.nz/resources/re-
sources/classroom learning.html>.

Dőrnyei, Z. 2003. Questionnaires in Second Lan-
guages: Research, Construction, Administration, and 
Processing. USA: Lawrence Erlbaum Associates, 
Inc., Publishers.

England, J.; Hutchings, P.; McKenachie, W. J. “The
Professional Evaluation of Teaching”, American 
Council of Learners Societies Occasional Paper 
No 33. [Retrieved September 2007]. Available from 
Internet: <http://www.acls.org>.

Gebhard, J. G.; Oprandy, R. 1999. Language Tea-
ching Awareness: A Guide to Exploring Beliefs and 
Practices. Cambridge: Cambridge University Press.

Harmer, J. 2001.The Practice of English Language
Teaching. 3rd edition. Longman: Pearson Education 
Ltd.

Kavaliauskienė, G. 2004. “Role of Self-Assessment 
in Developing Learner Autonomy”, Tiltai 19: 73–77.

Kavaliauskienė, G.; Anusienė, L. 2005. “Quality 
Assurance in Teaching and Learning Language for 
Specific Purposes”, Culture–Education–Society 
 1: 230–233.

Kavaliauskienė, G.; Kaminskienė, L.; Anusienė, L. 
2007. “Reflective Practice: Assessment of Assign-
ments in English for Specific Purposes”, “Iberica, 
Journal of the European Association of Languages for 
Specific Purposes” 14: 149–166. [Retrieved March 
2008]. Available from Internet: <http://www.aelfe.
org>.

Nunan, D.; Lamb, C. 1996. The Self-Directed Tea-
cher: Managing the Learning Process. Cambridge: 
Cambridge University Press. 

Pratt, D.; Collins, J. (not dated). “Summary of Five 
Perspectives on Good Teaching”. [Retrieved May 
2007]. Available from Internet: <http://teaching-
perspectives.com>.

http://english.unitechnology.ac.nz/resources/resources/classroom%20learning.html
http://english.unitechnology.ac.nz/resources/resources/classroom%20learning.html
http://www.acls.org
http://www.aelfe.org
http://www.aelfe.org
http://teachingperspectives.com/html/tpl frames/
http://teachingperspectives.com/html/tpl frames/


132 Galina Kavaliauskienė, Lilija Anusienė  Issues of Quality in Teaching/Learning English at Tertiary Level

MOKYMO (-SI) KOKYBĖ AUKŠTOJOJE MOKYKLOJE
Galina Kavaliauskienė, Lilija Anusienė

Mokymo (-si) kokybė priklauso nuo žmogaus gebėjimo įvertinti savo pažangą, laimėjimus, realius rezul-
tatus. Aukštųjų mokyklų įsipareigojimas siekti aukštos mokymo (-si) kokybės yra svarbūs mokymosi visą 
gyvenimą nuostatai.
Mokymas turi atitikti studentų poreikius, būti inovatyvus, taikyti šiuolaikines aukštas technologijas, nau-
dotis mokymosi patirtimi, ištekliais, kūrybingai vertinti mokymosi rezultatus ir siekti geros kokybės.
Mokant (-is) užsienio kalbų, ugdoma lingvistinė studentų kompetencija, kurią lemia mokymo (-si) kokybė. 
Norint tobulinti dėstymą, reikia dėstytojų mokymo analizės, dėstytojų kritinio požiūrio į mokymo gerinimą 
bei dėstymą, į tai kaip vertina studentai.
Tyrimų tikslas buvo ištirti veiksnius, kurie lemia mokymo (-si) kokybę. Informacija buvo renkama naudo-
jant įvairius studentų apklausos ir anketavimo metodus. Respondentai pateikė informaciją apie užsienio 
kalbos žinių bei įgūdžių vertinimą. Šie rezultatai buvo lyginti su studentų formalaus testavimo duomenimis. 
Tuo remiantis galima spręsti, ar studentai realiai vertina  mokymąsi. Kiti tyrimo aspektai: dėstymo savia-
nalizė, kurią atliko kalbos dėstytojai, ir kaip dėstytojų mokymą vertina studentai. Tokia tyrimų apimtis 
leidžia nustatyti mokymo (-si) kokybės matmenis.
Straipsnyje pateikiami dabartinių studentų kalbos įgūdžių ir žinių savianalizės rezultatai, kurie yra ly-
ginami su formaliojo testavimo rezultatais, su kokybės tyrimo rezultatais, kurie buvo atlikti prieš keletą 
metų su kitomis studentų grupėmis. Darbe aprašomi dėstytojų darbo savianalizės duomenys ir kaip ver-
tina dėstymą studentai, nes visi minėtieji veiksniai lemia mokymo (-si) kokybę. Dabartiniai, t. y. 2008 m. 
kokybės tyrimų rezultatai, lyginami su 2004 m. rezultatais. Toks lyginimas leidžia sugretinti tarpinius, t. y. 
gautus per akademinius metus rezultatus, ir galutinius, t. y. kursui pasibaigus, duomenis ir daryti išvadas 
dėl mokymo (-si) kokybės palaikymo tęstinumo.
Tyrimų rezultatai rodo, kad studentai sugeba realiai vertinti savo specialybės kalbos žinias ir įgūdžius. 
Tačiau,  siekiant kelti mokymosi kokybę, būtina periodiškai stebėti studentų pažangą, nes tai padeda bes-
imokantiesiems suvokti savo sėkmės ar nesėkmės priežastis ir plėtoti lingvistinę kompetenciją.
Statistiniai koreliacijos koeficiento skaičiavimai rodo, kad yra gera studentų vertintų receptyvinių ir pro-
duktyvinių įgūdžių koreliacija. Naudojant Linkerto skalės statistiką 5 balų sistema gauta, kad vidurkių 
vertės yra labai didelės, išbarstymo koeficiento vertės yra artimos paklaidų ribose, ir reikšmingumo lygis
lygus .001. Tai patvirtina išvadą dėl koreliacinio ryšio. Svarbu turėti omenyje tai, kad koreliacija nerodo 
priežastingumo ryšio.
Anoniminis studentų vertinimas dėstytojų mokymo mažai priklauso nuo to, ar atliekamas tarpinis vertini-
mas mokslo metų viduryje, ar kursui pasibaigus. Tai rodo, kad mokymo kokybei gerinti yra tikslinga atlikti 
tokius tyrimus iki kurso pabaigos, kad būtų galimybė pasitelkti reikiamus pakitimus mokant konkrečius 
studentus, į kurių pageidavimus dar galima atsižvelgti per mokslų metus.
Atliktų tyrimų reikšmingumas yra tai, kad kreipiamas pedagogų dėmesys į savianalizę ir vertinimą mo-
kymo (-si) kokybei gerinti.

Reikšminiai žodžiai: mokymo (-si) kokybė, specialybės kalba, vertinimas, savianalizė.
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