
45SANTALKA: Filologija, Edukologija  2013, t. 21, nr. 1. ISSN 1822-430X print/2335-7711 online
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The article aims at analyzing various creative methods of expanding students’ ESP vocabulary – the basic 
tool for communication and knowledge – in the context of ICT. The authors tackle traditional ways of using 
authentic texts and proceed with innovative methods of ESP vocabulary building such as using the Internet 
as an extremely diverse source of activities as well as emphasize the advantages of mock trials for law students 
and the most challenging activities – presentations and project-based learning. The framework of ICT offers 
numerous integrated and interactive materials and creative ways of vocabulary building.
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Introduction

Vocabulary is the basic tool for communication 
and knowledge. It enables us to send infor-
mation to others, to interpret facts, opinions 
and views, and to express ourselves. Different 
spheres of life and professional activities requi-
re specific vocabulary which may not be easy 
for everyone to acquire even in one’s mother 
tongue, not to mention a foreign language. 
Due to the prevalence of the English language 
in international relations, non-native English 
speaking students and professionals are incre-
asingly seeking specialist training in English 
for specific purposes (ESP), and such training 
is now provided by universities and colleges 
which focus exclusively on ESP. In addition, 
special courses are offered to those interested 
in learning or improving ESP which is essential 
for professional development. Undoubtedly, 
specialized vocabulary in teaching ESP is a 
primary goal and a fundamental and important 
component in the course of learning (Liuolienė, 

Metiūnienė 2012: 56). Usually ESP learners are 
highly-motivated adults with knowledge and 
experience in their particular fields or students 
being trained for a future job having interests 
in their profession. Their needs and methods 
of teaching might be very different from the 
needs of ordinary learners of English a second 
language. ESP focuses more on vocabulary in 
context than on teaching grammar and langua-
ge structures as the students are learning the 
language integrated into a subject matter area 
important to them “in order to communicate 
a set of professional skills and to perform par-
ticular job-related functions” (Fiorito 2005: 1).

The present article seeks to offer creative 
modern methods, materials and activities 
related to information-communication tech-
nologies (ICT) in teaching ESP, while analyzing 
their advantages. Thus, the objectives of the 
article are to review and explore various creative 
ways of building ESP vocabulary which tend to 
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bring variety in adult teaching, much of them 
being based on modern IC technologies. The 
main method of the research is the analysis 
of methodological references and sources as 
well as the method of comparison of different 
sources while teaching ESP. 

Creative Ways of Building ESP Vocabulary

Maybe ESP learners can learn a lot of vocabu-
lary by simply going through a dictionary (one 
of the best resources for new words and new 
uses for old words) page by page and learning 
10 new words a day or learning 10 words from 
word lists given by the teacher. But is this a hard 
and mechanical method efficient? Could there 
be more enjoyable and creative ways of learning 
new ESP vocabulary using innovative methods? 
Creativity is a quality of human behaviour 
that has many facets and dimensions. Modern 
teachers of ESP are undoubtedly of the opinion 
that new ESP vocabulary needs to be actively 
used in meaningful and interesting ways.

Texts as a Source of ESP Vocabulary

Obviously, new ESP vocabulary is usually and 
traditionally drawn from textbooks which are 
an important resource for teachers in assisting 
students to learn English and should not be en-
tirely ignored. They are the foundation of school 
instruction and the primary source of infor-
mation for students and teachers. N. Noordin 
and A. A. Samad (Noordin, Samad 2011: 1) 
emphasize the necessity of textbooks in the 
teaching and learning process. Textbooks allow 
teachers to easily design a syllabus with a clear 
organization and division into units or sections.  
Furthermore, the continuity of the units makes 
the ESP course well-organized, integrated and 
coherent. It is possible to efficiently progress 
from learning easier vocabulary in context to 
more complicated one using the same textbook. 
Texts enable students to see new words or ex-
pressions in context; thus, learners remember 

the words better and see how the words are 
used. Textbooks also provide opportunities for 
students to develop their language competence 
and skills through diverse activities: reading 
texts, listening, writing, learning the vocabula-
ry and necessary phrases for communication, 
language of negotiation and presentations, etc. 
Further activities may help students learn the 
vocabulary easier; for instance, learning syno-
nyms, antonyms, adding prefixes and suffixes 
or translating words may enhance students’ 
awareness of new vocabulary. 

A further step in expanding ESP vocabulary 
could be using authentic texts as the use of such 
texts in an English classroom can significantly 
contribute to the learning experience disregard-
ing the challenges of finding, understanding 
and developing tasks based on authentic texts 
(Liuolienė, Metiūnienė 2010: 112). Authentic 
texts have been defined by C. Wallace as “…real-
life texts, not written for pedagogic purposes” 
(Berardo 2006: 62). Authentic texts have been 
written for native speakers and contain authen-
tic language while adapted texts are especially 
designed for language learning purposes whose 
language may sometimes be artificial or simpli-
fied concentrating on something that has to be 
taught. Authentic texts have many advantages. 
First of all, learners of ESP feel comfortable in 
the familiar subject area, the texts are relevant 
to their studies; they are interesting to the stu-
dents as they deal with the specific area of their 
profession. While reading the texts written by 
native speakers, the students get a better idea 
about how language is used in their profes-
sion in real life, outside the classroom. They 
are simultaneously provided with cultural and 
professional background. Thus, the learners are 
usually highly motivated in reading authentic 
materials as they will be able to apply what they 
learn in their English classes to their main field 
of study or professional work. Furthermore, 
according to A. S. Berardo (Berardo 2006: 62), 
while reading authentic texts, the learners of the 
foreign language are confronted with real, natu-
ral modern language used by native speakers, 
preferably the vocabulary – not just the techni-
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cal words, but the words and phrases which 
are the most useful in their profession. Thus, 
students can build their ESP vocabulary by ana-
lyzing company brochures or annual reports, 
reading newspapers, letters, magazines, jour-
nals, scientific articles, legal cases, legislation 
or books. Authentic sources may also contain a 
wide variety of text types or language styles not 
found in conventional teaching materials. While 
reading authentic texts, the students can feel a 
sense of achievement which may encourage fur-
ther reading (Website for teachers: ESL Teacher 
Reference Desk]). The aforementioned authentic 
materials are easily accessible from the internet 
as few textbooks contain a sufficient amount 
of authentic texts. For instance, students can 
analyze proceedings and reports of legal cases 
of different national and international courts, 
annual reports of companies, published news-
papers and internet websites, on-line scientific 
journals, depending on the course of studies. 

The Internet

It was the rapid development of new technolo-
gies at the beginning of 1990s that contributed 
to the formation of learners who started lear-
ning English not only for pleasure but also for 
specific purposes. They indispensably needed to 
understand manuals, to purchase or distribute 
products, or to read specialized textbooks and 
journals. English has become a global language 
of various industrial and business branches or 
law firms. Gradually the Internet became one of 
the most-favoured and essential means of lear-
ning new ESP vocabulary. Numerous articles on 
methodology and teaching ESP testify that ESP 
teachers are also very well aware that the use of 
authentic Web materials in the ESP classroom 
can significantly enrich the learning experience 
(Liuolienė, Žuvininkaitė 2008: 87), enliven the 
class and create a more positive attitude toward 
learning, “immersing the student in a multidi-
mensional English experience” (Kelly 2002: 1). 
Teachers of ESP are well aware how eager stu-
dents are to use the Internet. The processing of 

new information, the effort to join the new with 
already known information, cannot be done 
without teachers’ and learners’ personal involve-
ment and creativity (Tandlichová 2011: 246). At 
present, the resources offered by different websi-
tes in the Internet are endless, enabling students 
to practice vocabulary by performing various 
tasks: gaps fills, multiple choice, crosswords, 
hangman, matching, drop and drag, all of them 
being interactive which allows students to find 
out their results and achievements immediately 
and to work individually at their own time and 
pace. Consequently, learning the meaning of 
words can be accompanied by practicing the 
pronunciation, the use of prepositions, etc. 
On-line dictionaries – both of general English 
and ESP – are at hand as well. The teacher is just 
the facilitator and designer of study materials. 

The Internet has endless possibilities to 
develop coherent and fully integrated authentic 
materials suitable for building ESP vocabulary 
using ICT (Krois-Lindner 2008: 57). This 
could be illustrated by the www.l4law.org site 
which has recently been developed by law 
and language professionals (including the au-
thors of the present article) from Central and 
Southeast Europe in cooperation with the U.S. 
Department of State. This is an on-line course 
for law students based on different topics. In the 
modules of this course students cannot help but 
use new vocabulary and recycle it in different 
tasks. For instance, one of the units, Medical 
Malpractice, could illustrate the topic of Tort 
Law. This unit is based on authentic material, 
i.e. the real legal case Cardwell v. Bechtol1. First, 
a video introduces the case on which all the 
exercises of the module are based. They include 
reading authentic legal materials (the legal case 
of Cardwell v. Bechtol) to acquaint oneself with 
the law in this area. Additional materials expand 
the legal knowledge of the subject area and 
include legal materials from around the world 
on this topic – authentic legislation of different 
countries. Legal vocabulary exercises include 

1  Cardwell v. Bechtol Tenn. 1987 724 S.W. 2d 739, 67 
A.L.R. 4th 479.

http://www.l4law.org
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scrambled words and sentences, definitions 
and a crossword. Grammar exercises contain 
the new legal vocabulary and are quick reviews 
of the grammar the students have been exposed 
to in this unit. There also are listening tasks fol-
lowed by comprehension exercises. Recordings 
of native speakers help to develop listening skills 
of the students. Reading exercises include filling 
in the gaps, rearranging passages or multiple 
choice tasks having read extracts from authentic 
cases. Writing, one of the most important skills 
for practicing attorneys, is taught through vari-
ous tasks concerning letter writing. Moreover, 
there is the glossary for checking the basic 
vocabulary for the module and adding the 
new words that law students learn as they go 
through the materials. All the tasks are interac-
tive, thus, the results and the progress are visible 
immediately. The developers of this on-line 
course aimed at teaching legal English not only 
by introducing legal vocabulary but also other 
words related to their profession (the so-called 
semi-technical words). To conclude, this mul-
timedia course illustrates endless possibilities 
of designing effective integrated tasks based on 
authentic texts via the Internet. 

Teachers could easily enrich their classes by 
designing interactive exercises on legal vocabu-
lary themselves by using a special computer 
programme Hot Potatoes (http://web.uvic.ca/
hrd/halfbaked/) whose suite includes six appli-
cations, enabling the teachers to create interac-
tive multiple-choice, short-answer, jumbled-
sentence, crossword, matching/ordering and 
gap-fill exercises for the World Wide Web. This 
programme is invaluable for teaching vocabu-
lary, developing reading skills. Even students 
themselves can create tasks based on authentic 
texts or recordings as most of them prefer using 
ICT to traditional textbooks. 

Mock Trials

Role-playing refers to the changing of one’s be-
haviour to assume a role, either unconsciously 
to fill a social role, or consciously to act out 

an adopted role. This activity is widely used 
in class. Usually students reproduce dialogues 
which are likely to occur in everyday speech 
or professional context. Teachers of ESP can 
design other less traditional ways for their stu-
dents or use the world-wide accepted activities 
for building vocabulary. For instance, one of 
such rather specific educational and enjoyable 
activities for law students is mock trials. Mock 
trials are imitation or contrived trials. Lawyers 
preparing for a real trial may use mock trials 
to experiment or practice. Mock trials are most 
commonly performed by students who wish to 
learn real courtroom skills and compete with 
one another (Sidhe 2012: 1). The advantages 
of this challenging activity are numerous: 
knowledge of practical law and trial procedure 
and education about the legal profession, deve-
lopment of oral advocacy skills or substantive 
knowledge about the issues presented in the 
case. Furthermore, although W. Sidhe points 
out legal advantages, mock trials can serve the 
purpose of building ESP vocabulary as well. As 
two teams compete in a mock trial, one as the 
prosecution and one as the defense in a crimi-
nal case, or as the claimant and as the defendant 
in a civil one, students have to do huge prepara-
tory language work as well, writing statements 
of lawyers, testimonies of witnesses or speeches 
of judges. All of them contain immensely spe-
cific vocabulary essential for students of law to 
master. Thorough preparation and rehearsals 
make students use the legal language precisely 
and accurately focusing on the meaning and 
pronunciation of legal terminology. Moreover, 
the style of public speaking in court reaches 
the target of learning and using certain very 
formal phrases necessary for future lawyers in 
their profession. The Internet can be of great 
use at the preparatory stage. It presents the 
guidelines on how to conduct the trial, offers 
numerous authentic materials with cases, on-
line dictionaries and other necessary aspects 
for this activity. 

http://web.uvic.ca/hrd/halfbaked/
http://web.uvic.ca/hrd/halfbaked/
http://management.helium.com/topic/7684-public-speaking
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Presentations

Another essential way of creatively building ESP 
vocabulary is making presentations. They have 
recently become especially widely used in lear-
ning languages, not only in business. Speaking 
to a group of people with confidence, clarity 
and conviction can be difficult especially if you 
are not using your native language (McCarthy 
2012: 1). Even though this activity is especially 
challenging for students, it seems to be invalu-
able. V. Piccinini emphasizes the advantages of 
making presentations, noting that presentations 
improve general English and ESP vocabulary, 
teach grammar as well as present knowledge 
about an ESP topic (Piccinini 2010: 10).The 
challenging and autonomous work of preparing 
and making presentations considerably con-
tributes to the development of different skills 
of ESP learners: speaking in public, making a 
contact with the target audience, organizing, 
planning, designing, selecting the proper con-
tent, etc. Moreover, this activity demands a lot 
of creativity form the student in order to make 
an interesting and effective presentation. In 
presentations, ESP vocabulary plays an essen-
tial role as well. The students concentrate on an 
ESP topic requiring specific related vocabulary 
which will be inevitably used when presenting 
the topic. Furthermore, in oral presentations 
all the aspects of the ESP vocabulary (meaning, 
grammar, pronunciation) have to be taken into 
account, thus, the vocabulary has to be learnt 
very well. Signposting language also has to be 
chosen to indicate different functions and parts 
of the presentation. 

Nowadays making presentations is insepa-
rable from the use of ICT. The student has to 
make research for the information for the 
presentation in the Internet. The most popular 
and undoubtedly effective visual information is 
PowerPoint presentations. In order to prepare 
it, the student also has to obtain some knowl-
edge of the page design, layout, typing and 
other computer skills (Palmer 2006: 7–8). Thus, 
presentations develop computer and linguistic 
skills of ESP learners.

Projects

Nowadays teachers refer to innovative ESP 
teaching methods which demand exceptionally 
high creative approach to building vocabulary 
through the performance of various assign-
ments. 

Project-based learning is the use of in-
depth and rigorous classroom projects to fa-
cilitate learning and access student competence. 
Project-based learning was promoted by the 
Buck Institute for Education in the late 1990s. 
It is an instructional method that provides stu-
dents with complex tasks based on challenging 
questions or problems that involve students’ 
problem solving, decision making, investigative 
skills, and reflection that includes teacher facili-
tation, but not direction. Project-based learning 
is focused on questions that drive students to 
encounter the central concepts and principles 
of a subject hands-on. Students form their own 
investigation of a guiding question, allowing 
students to develop valuable research skills as 
students engage in design, problem solving, 
decision making, and investigative activities. 
Project-based learning is a different teaching 
technique that promotes and practices new 
learning habits, emphasizing creative thinking 
skills (http://en.wikipedia.org/wiki/Project-
based_learning). 

In the activities related to project-based 
learning individual creativity as it pertains to 
individual members of the academic groups and 
teachers goes together with collective creativ-
ity that pertains to the creativity of groups and 
refers to the successful establishment of mutual 
understanding and productive collaboration.

The project approach challenges students to 
think for themselves, conduct research, solve 
authentic problems, meet deadlines, manage 
much of their own learning and employ creative 
and constructive thinking as well as previously 
gained computer and linguistic skills.

Projects may differ according to the aims and 
goals they pursue, they can be individual and 
group projects. At the beginning of the profes-
sional language studies students are asked to carry 

http://en.wikipedia.org/wiki/Project-based_learning
http://en.wikipedia.org/wiki/Project-based_learning
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out individual projects and be involved in more 
definite and precise spheres of interest, such as 
providing the information review on separate 
institutions and their functions, development of 
law systems or reform of the judiciary, etc.

As students acquire more academic knowl-
edge, experience and skills, when they become 
more confident in the usage of a professional 
language, projects related to problem based top-
ics are assigned to groups of students. Assigning 
projects to groups of students sets a frame which 
leads to the development of the cooperation 
between the teacher and the students and mo-
tivates the students to explore the field, to learn 
new things and professional vocabulary related 
to the discussed issues. If structured well, group 
projects can promote important intellectual and 
social skills and help to prepare students for a 
work world in which teamwork and collabora-
tion are increasingly the norm (http://www.cmu.
edu/teaching/designteach/design/instructional-
strategies/groupprojects/index.html).

Starting from the very beginning, the 
choice of the project topic while discussing the 
problem allows the students to reflect upon 
their ideas and positions, using the necessary 
vocabulary make choice and decisions that may 
affect the project outcomes and the learning 
process in general. Students choose the topics 
for their projects according to their interests 
and following the study programme curricu-
lum. Such topics as Legal and Social Aspects 
of the Higher Education Reform in Lithuania, 
Why does the Meaning of Justice and Morality 
Change, Problems Caused by Social Networks, 
etc. demonstrate the students’ awareness of 
actual problems existing not only in Lithuania 
but all over the world and their willingness to 
deal with them. When students decide upon the 
topic they are going to deal with and the final 
outcome of the project is determined (in most 
cases it is multimedia presentation), it is vital to 
guide students into real research – employing 
the knowledge of other study related subjects, 
students have to collect information using 
methods such as interviewing and carrying out 
surveys, library and Web searches. 

After having compiled the necessary in-
formation, working in groups students value, 
organize and process the information and the 
data they have collected, keeping in mind the 
language requirements necessary for presenting 
information orally.

When the project is delivered, the final result 
is often authenticity of experience, improved 
language and content knowledge, increased 
metacognitive awareness, enhanced critical 
thinking and decision-making abilities, intensity 
of motivation and engagement, improved social 
skills, and a familiarity with target language re-
sources (Alan, Stoller 2012: 1).

Project learning is also an effective way to 
integrate technology into the teaching process. 
A typical project can easily accommodate com-
puters and the Internet, as well as interactive 
whiteboards, global-positioning-system (GPS) 
devices, digital still cameras, video cameras, 
and associated editing equipment (http://www.
edutopia.org/project-learning-introduction). 

Project based learning as outlined by many 
researchers encourages students to be very 
active and engaged learners while exploring 
world problems and challenges. There is a rela-
tively high retention of skills learned because 
students learn by discovery other than the text-
book approach or information given to them 
directly by a teacher. In addition, project-based 
learning promotes students creativity, self-
reliance, and argumentative collaboration. This 
is simply because different groups complete a 
piece of the whole task. Technology integra-
tion motivates students’ learning and enhances 
instruction. Technology eventually provides 
lifelong and job skills that could be a plus in 
securing employment. Since our students are 
digitally oriented, with the integration of tech-
nology, classroom management is relatively 
not an issue.

Conclusions

Modern teachers of ESP approach the chal-
lenges of teaching new ESP vocabulary using 

http://www.cmu.edu/teaching/designteach/design/instructionalstrategies/groupprojects/index.html
http://www.cmu.edu/teaching/designteach/design/instructionalstrategies/groupprojects/index.html
http://www.cmu.edu/teaching/designteach/design/instructionalstrategies/groupprojects/index.html
http://www.edutopia.org/project-learning-introduction
http://www.edutopia.org/project-learning-introduction
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creative and innovative methods in the context 
of ICT, such as:

 − Authentic texts. Authentic texts, “real-life 
texts, not written for pedagogic purposes”, 
have been written for native speakers 
and contain authentic language. While 
reading authentic texts, students get a 
better idea about how language is used 
in their profession in real life, outside 
the classroom. Many texts, suitable for 
reading and learning vocabulary, can be 
found on-line. 

 − Interactive activities on the Internet. The 
resources offered by different websites in 
the Internet are endless, enabling students 
to practice vocabulary by performing 
various interactive tasks which allow 
students to find out their results and 
achievements immediately and to work 
individually at their own time and pace. 
The teachers themselves can creatively 
design interactive tasks for their students.

 − Role play, mock trials for law students. 
Students reproduce dialogues which are 
likely to occur in everyday speech or 
professional context. Mock trials contain 
immensely specific vocabulary essential 
for students of law to master. Thorough 
preparation and rehearsals make stu-
dents use the legal language precisely and 
accurately focusing on the meaning and 
pronunciation of legal terminology.

 − Presentations. The students concentrate 
on an ESP topic requiring specific related 
vocabulary which will be inevitably used 
when presenting the topic. Presentations 
also develop computer and linguistic skills 
of ESP learners.

 − Project-based teaching. This creative me-
thod enhances and updates teaching and 
learning languages for specific purposes, 
develops new study skills for learners by 
promoting self-directed, autonomous, 
active learning, out-of-class learning and 
by stimulating students’ critical and crea-
tive thinking.
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KŪRYBIŠKUMAS, PLEČIANT PROFESINĖS  
ANGLŲ KALBOS ŽODYNĄ IR NAUDOJANT IKT

Alvyda Liuolienė, Regina Metiūnienė

Straipsnyje analizuojami įvairūs studentų kūrybinį aktyvumą skatinantys metodai, plečiant profesinį žodyną ir 
naudojantis šiuolaikinių informacinių technologijų suteikiamomis galimybėmis. Autorės apžvelgia įvairius pro-
fesinio žodyno plėtros metodus, pradėdamos tradiciniais būdais, kai panaudojami vadovėliai ir analizuojami 
autentiški tekstai, ir toliau pristatydamos inovatyvius mokymo (-si) metodus, susijusius su interneto teikia- 
momis galimybėmis, tokius kaip teismo proceso imitacija (taikytini teisės programų studentams), pateikčių 
rengimas ir pristatymas bei projektais paremtas mokymas (-is). Autorės akcentuoja, kad šių metodų taikymas 
skatina studentų mokymąsi ir domėjimąsi būsimąja profesija, lavina kritinį mąstymą ir ugdo kūrybiškumą, 
moko dirbti komandoje ir motyvuoja studentus taikyti skaitmenines technologijas mokantis profesinės lek-
sikos.

Reikšminiai žodžiai: žodynas, kūrybiškumas, informacinės-komunikacinės technologijos (IKT), anglų kal-
ba specialiesiems tikslams. 

Įteikta 2013-02-05; priimta 2013-02-28
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