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Students’ perceptions of difficulties in speaking on professional issues are in the focus of the present article. 
It is generally assumed that the skill of speaking a foreign language is very difficult to master, while speaking 
on professional topics involves such difficulties as the usage of specific vocabulary and ability to deal with 
listeners’ oncoming arguments. 
The aims of the current research are to investigate learners’ attitudes to the level of difficulty in speaking activi-
ties on a subject matter at university and apply an innovative approach to improving their speaking skills. The 
methodology applied was focused on guided individual learning (GIL), with gradually increasing amount of 
spontaneity in public talks on the subject matter, starting with prepared short talks on an ESP issue leading 
to group discussions; moving on to Power Point presentations, involving spontaneous deviations from the 
subject and followed by question time; further, adding some complex subject matter, such as a discussion on 
a problematic professional subject suggested by learning materials; and, eventually, speaking impromptu on 
an issue, with a high level of control of one’s speaking skills.
The research method of the learners’ attitudes employed the survey on learner attitudes to four different 
speaking activities in the classroom, which included short talks, Power Point Presentations, discussions and 
speaking impromptu. The questionnaire was administered to students of two different specializations by the 
end of the semester. The respondents were students who studied Psychology and Social Work at the Faculty 
of Social Policy, at Mykolas Romeris University in Vilnius, Lithuania. The respondents were asked to indicate 
the degree of difficulty they had with the various speaking activities on the Likert’s scale ranging from “very 
difficult” (1) to “very easy” (5). The results indicated that perceptions of difficulties to developing speaking 
skills depended, on the one hand, on students’ chosen specialization: students of Psychology were more positive 
about speaking activities than students of Social Work. The differences of opinions might be caused by the level 
of proficiency in General English which influences the performance in professional language. On the other 
hand, the responses depended on the type of assignments: students felt more confident with themselves if they 
invested more individual learning time for their assignments. By the end of the semester, students self-assessed 
their achievements in improving speaking skills by contributing written reflections to individual weblogs. The 
analysis of contributions suggests the usefulness of the approach to perfecting professional speaking skills. 
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Introduction

Each generation of students is taught the im-
portant skills of structuring and delivering 
their oral talks. Nevertheless, the problems in 
learning good speaking skills persist as new 
generations of learners arrive at university. It 
is an open secret that English proficiency of 
school-leavers has been going downhill for 
the last ten years. This has led to the build-up 
of students’ difficulties in applying general 
language skills to mastering their professional 
language. Learners must be taught fluency and 
accuracy during classroom activities as it is 
essential for them to learn how to speak well 
on professional issues in English. In order to 
achieve this objective, it is important to find 
out what difficulties students encounter in 
English classes at university. Current classroom 
speaking activities focus on the issues of com-
munication and include discussions, spontane-
ous speaking, giving short talks and delivering 
Power Point Presentations. Presented in a 
sequence of individual learning activities with 
high importance on the progress of self-control 
in speaking, the novel method, in essence, 
presents a paradigm of speaking activities in 
which the teacher’s role decreases and the stu-
dent’s individual learning accelerates towards 
highly controlled performance no matter what 
type of speaking is implied: a structured speech 
or a spontaneous talk on the subject matter. 

The aims of the research are to: 1) investi-
gate learners’ attitudes to the level of difficulty in 
speaking activities, 2) apply a novel approach to 
improving speaking skills, 3) analyze students’ 
self-assessments of learning.

The research methods used in this study 
are: 1) an application of a four step approach 
to improve speaking skills; 2) a questionnaire 
to examine students’ opinions, 3) learners’ self-
reported reflections that are available in their 
weblogs.

The respondents in this research are  uni-
versity students of two different specializations, 
Psychology and Social Work, who studied 
English for Specific Purposes at the Faculty 

of Social Policy, Mykolas Romeris University, 
Vilnius, Lithuania.  

Research background

The ability to speak fluently presupposes not 
only knowledge of language features, but also 
the ability to process information and language 
“on the spot” (Harmer 2001). The necessary 
elements for spoken production are: 1) con-
nected speech characterized by assimilation, 
elision, linking, and contractions; 2) expres-
sive devices such as changing the pitch and 
stress of sentences, varying volume and speed 
of a speech, showing emotions and attitudes; 
3)  lexis and grammar, which are important 
in spontaneous speech to show surprise, ap-
proval or disagreement; 4) negotiation language 
which is used for clarification or reformulation 
of statements (Harmer 2001: 269). Success in 
spoken production depends on rapid mental 
and social processing skills. Language process-
ing involves the retrieval of words and phrases 
from memory. Apart from it, speaking involves 
interaction with other speakers and listeners, 
i.e. understanding how to take turns and how 
others feel about the topic under consideration. 
Finally, information processing on the spot, i.e. 
the ability to respond immediately, is important; 
it is culture-specific and may not be appreciated 
by the members of non-native English speakers.

It is well known that foreign language 
learners seek fluency in the language they are 
perfecting. The term “fluency” has two rather 
different meanings in ELT (Hedge, 1993): the 
first meaning of fluency relates to competence 
in the learner; a second meaning focuses on 
natural language use and a pattern of language 
interaction as close as possible to native speak-
ers’ use in normal life. It is clear that students 
must be taught both aspects of fluency in class-
room activities. However it is time-consuming 
work and its outcomes may not be immediately 
obvious.

Undoubtedly, good speaking is not effort-
less, although it should always appear effective. 
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To be an effective speaker is a skill which can 
be learnt by practicing (Stuart 1989): before 
presenting short talks or presentations students 
should plan and prepare their talks, practice and 
rehearse, learn to cope with nerves, control their 
body language, volume of their voice, pitch and 
speed of the speech.

According to A. Paran (2012: 451), the most 
obvious changes in teaching spoken English 
resulted from focusing on naturalistic language 
data: “teachers now realize how long it takes 
for learners not just to incorporate elements 
of socio-pragmatic competence into their lin-
guistic behavior, but even to just develop some 
awareness of these phenomena”. R. Hughes 
(2010) emphasizes the fact that speaking is a 
high-risk activity which can never be retracted 
or erased, making some learners worry about 
losing face.

J. Hunter (2012) explores a methodology 
under the term “Small Talk”, which aims at 
encouraging communicative language use and 
developing accuracy and fluency. This activity 
involves groups of students in conversation on 
the chosen topic without teacher’s intervention, 
who gives feedback at the end of the session. 
The teacher’s role is to observe the interactions 
and to suggest ways of their improvement. 
“Small Talk” was found to be effective in in-
creasing the students’ pragmatic competence. 
The level of error identification by different 
teachers ranged from 24% to 57%, i.e. on aver-
age of 40%. It is a consistent methodology for 
analyzing and responding to learner language.

The relationship between spoken language 
research and ELT practice over the last 20 years 
was examined by I. Timmis (2012). Sociocul-
tural relevance of spoken language findings 
showed that the majority of students prefer 
native-speaker norms on a general level. It is 
claimed that spoken language research has 
filtered to course books. However, more class-
room research is needed in order to determine 
how explicit the treatment of spoken language 
should be.

The useful instruction on perspectives, 
content, structure and delivery of short talks is 

described by C. Van Loan (1990). The idea of 
teaching spontaneous speaking through short 
talks was applied and specified in an online 
article (Kavaliauskienė 2004). It proved to be 
beneficial as the first step to teaching presenta-
tions. Later, more findings referring to good 
practice in teaching presentations were pub-
lished (Kavaliauskienė 2006). 

In the 21 century, the problems of learning 
good speaking skills persist as new generations 
of learners arrive at university. It is essential for 
them to be able to speak fluently on professional 
issues. In order to achieve this objective, it is 
necessary to find out which activities are the 
most difficult in mastering speaking fluency and 
whether the specialization makes any difference 
in this respect. Current classroom speaking 
activities focus on the communication issues 
and include discussions, spontaneous speaking, 
i.e. without preparation, delivering Power Point 
Presentations and short talks.

Research methodology

We have employed an innovative approach for 
improving speaking skills, which includes the 
following four stages: 

Stage 1. Individual short talks on profes-
sional topics followed by class discussions.

Stage 2. Individual Power Point Presenta-
tions on a professional topic followed by class 
discussions.

Stage 3. Class discussions on a covered topic 
from the course book with emphasis on pros 
and cons of the issue.

Stage 4. Spontaneous speaking on a current 
professional issue, either by individual students 
or by the representative of a small group.

The methodology applied was focused on 
guided individual learning (Grow 1991; Kreber 
et al. 2005; Schunk 2005; Reinders, Balcikanli 
2011) with gradually increasing amount of 
spontaneity in public talks on the subject mat-
ter, starting with prepared short talks on an 
ESP issue leading to group discussions; mov-
ing on to Power Point presentations, involving 

http://www.sciencedirect.com/science/article/pii/S0959475205000265
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spontaneous deviations from the subject, and 
followed by question time; further, adding 
some complex subject matter, such as a dis-
cussion on a problematic professional subject 
suggested by learning materials; and, eventu-
ally, speaking impromptu on an issue with a 
high level of control of one’s speaking skills. 
Presented in a sequence of individual learning 
activities with high importance on the progress 
of self-control in speaking, the novel method, 
in essence, presents a paradigm of speaking 
activities in which the teacher’s role decreases 
and the student’s individual learning acceler-
ates towards highly controlled performance 
no matter what type of speaking is implied: a 
structured speech or a spontaneous talk on the 
subject matter. 

This technique was successfully tested in the 
ESP courses that lasted for 3, later for 2 semes-
ters. Recently, when the span of the ESP course 
has been reduced to one semester, and the 
proficiency of school-leavers has deteriorated, 
the implementation of the 3rd and 4th stages has 
become problematic, basically because students 
are reluctant to speak impromptu. 

The findings presented below were obtained 
from two sources: 1) a questionnaire survey 
completed by two samples of respondents of 
two different specializations, psychology (PS) 
and social work (SW), and 2) students’ self-
assessment of improving English speaking 
skills. The survey was designed in accordance 
with the accepted standards of constructing 
surveys (Dörnyei 2003). The relevant part 
of the questionnaire consists of 4 statements 
(Appendix), to which students responded on 
a 5-point Likert’s scale ranging from 1 (very 
difficult) to 5 (very easy). Statistical processing 
of the findings by means of Software Package 
for Social Sciences (SPSS) included the follow-
ing computations: frequencies of responses, 
Cronbach’s Alpha coefficients of reliability, the 
Means and Standard Deviations, and Pearson’s 
correlation coefficients aimed to find out if 
there are any correlations between the studied 
samples. Self-assessment has been used as a way 
of encouraging participants to reflect on their 

learning experience, achievements or failures. 
Students’ weblogs contain their reflections: self-
assessment of performance in various activities 
such as making Power Point Presentations, par-
ticipating in discussions on professional issues, 
giving short talks, speaking spontaneously and 
communicating ideas clearly and fluently. 

The topics for PPPs covered the contents 
of the ESP course book (Feldman 2010) and 
included the following issues: sensations and 
perception, states of consciousness, hypnosis 
and meditation, memory, cognition and lan-
guage, intelligence, motivation, development, 
personality, stress and coping, psychological 
disorders and social psychology. Each student 
could choose one theme, prepare a PPP and de-
liver it in front of the audience in the classroom. 
Presentations were followed by peers’ questions 
and discussions and provided opportunities 
for each student to express their opinions and 
argue the points. Some PPPs can be viewed in 
the weblog http://gkaval.home.mruni.eu in the 
sections “Studentų prezentacijos” in 2009, 2010, 
2011, and 2012. 

Suggested themes for short talks covered dif-
ferent areas of the subject, i.e. they were of pro-
fessional interest to students, but not described 
in the course book. After having spoken on 
chosen topic in the class, students described the 
key points of their short talks in weblogs. The 
themes that students have chosen included such 
areas as “anxiety”, “luck”, “happiness”, “hand-
writing”, “games”, “self-esteem”, “laughter”, etc. 
The key contents of short talks may be viewed 
in the weblog http://gkaval.home.mruni.eu in 
the sections “Studentų rašto darbai”. 

Respondents

The participants in this project were full-time 
1st year students, who studied English for Social 
Work (3 groups, 42 students) and English for 
Psychology (3 groups, 45 students) at the Faculty 
of Social Policy, Mykolas Romeris University. 
The design of the ESP course reflected the stu-
dents’ needs in professional language, and the 

http://gkaval.home.mruni.eu
http://gkaval.home.mruni.eu
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course was adjusted to the requirements for a 
Bachelor of Social Science degree. The major-
ity of learners were in their early twenties. The 
level of proficiency of Social Work students 
was B2 and it was C1 for Psychology students, 
in accordance with the Common European 
Framework of Reference for Languages.

Results and discussion

This section reports the students’ responses and 
discusses the main points that emerged. The 
respondents were asked to indicate the degree 
of difficulty they had with the spoken language 
on the Likert’s scale ranging from “very dif-

ficult” (1) to “very easy” (5). For the sake of 
clarity in visual displays of the data, the positive 
responses (easy and very easy) and the negative 
responses (very difficult and difficult) have been 
added up. In order to visualize the differences in 
the respondents’ perceptions, the frequencies of 
positive responses in percentage are plotted in 
Figure 1 and of negative responses – in Figure 2. 

Cronbach’s Alpha coefficient computed for 
positive responses shown in Figure 1 is equal to 
.913, and for negative responses (in Fig. 2) it is 
slightly smaller, just equal to .879. These values 
suggest that the survey items are reliable. 

According to Figure 1, 67% and 69% of 
Psychology (PS) students find participation in 
discussions and short talks easy or very easy, 

Fig. 1. Students’ positive responses. 1st cylinders are the responses of psychology (PS) students,  
2nd cylinders are the responses of social work (SW) students

Fig. 2. Students’ negative responses. 1st cylinders are the responses of psychology (PS) students,  
2nd cylinders are the responses of social work (SW) students
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but only 38% think so about preparing and 
delivering Power Point Presentations (PPPs). 
As it is obvious from Figure 2, students of Social 
Work (SW) overwhelmingly agree that all these 
activities are difficult or very difficult – 65% dis-
like discussions, 80% – speaking spontaneously 
and presenting PPPs, and 85% – giving short 
talks. The key reason for the respondents of this 
sample seems to be their weak proficiency in 
general English, which affects the performance 
in professional language skills.

As a matter of interest, spontaneous speak-
ing is equally difficult to students of both 
specializations, 77% versus 80%. Moreover, 
making PPPs, which are ready-made speeches, 
is problematic, too: 62% of PS students and 
80% of SW students report them difficult or 
very difficult. 

Table 1 displays the Means and Standard 
Deviations which have been computed for PS 
and SW samples. It can be seen that the mean 
values vary from the lowest value of 2.50 ob-
tained for impromptu speaking in PS sample 
and for short talks in SW sample to the highest 
value of 3.55 for short talks in PS sample. The 
range of Standard Deviations is quite narrow – 
from .97 to 1.20. These results indicate that the 
Means below 3.00 imply negative attitudes (dif-
ficult and very difficult) while the point 3 on a 
Likert’s scale means “not sure”, and the Means 
above 3.00 imply positive attitudes (easy and 
very easy). However, due to the value of Stand-
ard Deviations around +1.1 (–1.1), the Means 
may be shifted towards higher (or lower) values. 
In other words, the data in Table 1 are consistent 
with the results in Figure 1 and Figure 2.

For Psychology sample, Spearman’s cor-
relations coefficients between students’ grades 

Table 1. Means and Standard Deviations computed for PS and SW samples

Activities Means for PS sample Std. Deviations for PS 
sample

Means for SW 
sample

Std. Deviations for  
SW sample

Discussions 3.00 1.20 2.80 1.19

Impromptu speaking 2.50 1.01 2.57 1.10

Short talks 3.55 1.06 2.50 .97

PPPs 2.86 1.17 2.57 .97

in short talks and PPPs have been computed to 
find out if there is a linear relationship between 
the variables. The findings revealed that the 
data are consistent at the Significance level of 
0.01 (2-tailed), i.e. the probability is equal to 
99%, and Spearman’s correlation coefficients 
are equal to 1.00. In other words, speaking 
practice in short talks improved speaking skills 
in PPPs. However, for Social Work sample cor-
relation is rather weak as both short talks and 
PPPs present serious difficulties in speaking, 
probably due to the insufficient proficiency in 
General English.

Students’ reflections

This section reproduces passages from students’ 
weblogs about speaking activities they per-
formed in their ESP classes. The key attention 
of written reflections is towards making PPPs, 
speaking spontaneously and giving short talks. 
For the sake of authenticity, neither style nor 
register were corrected.

http://gretamirkyte.blogspot.com
Making PPP is a very interesting task, be-

cause here you could use your creativity skills. 
I made two presentations per three months. 
The first was too long, with much informa-
tion, and music effects. So I made another 
one, shorter and simpler. I think that I will not 
have any problems with presentations in the 
future, because now I know how to make it in 
the right way. 

My performance on short talks was good, I 
got good marks and I am very happy about that. 
It improved my rhetoric skills. And a good point 
is that I had the opportunity to choose every 

http://gretamirkyte.blogspot.com/
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topic which I want to talk. The preparation was 
more interesting and I always wanted to go 
deeper into the theme. 

Speaking impromptu in class was the most 
difficult task for me, because it is hard to ex-
press my ideas in English, to remember defini-
tions which you want to use and to remember 
the right structure of sentences. I must practice 
more, if I want to improve my speaking skill. 

http://artemidutea.blogspot.com
Making PPP was quite a difficult task. De-

spite the fact that it was one PPP, it took a lot 
of time. However, my efforts were worth the 
trouble.

Short talks were really interesting tasks for 
me. I chose relevant themes of short talks for 
me. I had never believed that certain type of 
information can be so engrossing and valuable 
in my personal life. It was very useful to develop 
my language skills. My performance in these 
tasks was very good.

Speaking impromptu in class isn’t very dif-
ficult task, because I can easily remember the 
basic information and I’m not shy to say what I 
think about it. My weak point is that sometimes 
it is hard to express myself in English, but I re-
ally like to communicate with people and take 
a part in discussions. So I always try to talk and 
do my best even if I make grammar mistakes, 
but I think that speaking practice helped me to 
improve my speaking skills.

http://gmazuraite.blogspot.com
Making PPP is an interesting task. Despite 

some mistakes, I self-assess myself well, and I 
think that others found some useful informa-
tion and enjoyed making PPPs and listening 
to others. My performance on short talks task 
was good and I am really happy about it. It was 
a very good idea to give not just one topic for all 
students but give several topics so that students 
can choose the topic that is most interesting for 
them to talk about. 

Speaking impromptu probably was the most 
difficult task for me. Sometimes it was difficult 
to express myself and recollect the material 
I had read before, also I found it difficult to 
remember some definitions. I think speaking 

impromptu is the task in which I still have to 
improve my skills a lot.

http://gmatuseviciute.blogspot.com
It was quite hard to make a PPP but also 

extremely interesting and exciting. Maybe 
because I love creative tasks and this one was 
really enjoyable for me. I liked that I was able 
to arrange all the information by myself and 
present it as I wished.

Short talks were sometimes easy and some-
times not. It depended on the topic I was talking 
about. For example, “Psychology of commu-
nication” was my favorite short talk and when 
you like something often you do not see any 
problems or difficulties doing it. 

Speaking impromptu in class was not dif-
ficult for me, because I like expressing my opin-
ion and, of course, listening to my classmates’ 
views. 

http://abakaityte.blogspot.com/
PPP task was the most interesting in a whole 

course. I felt pleasure doing it, i.e. searching 
for information, reading, writing and all that 
work was really inspiring. There were a few 
mistakes, but I think I can evaluate myself very 
well, because it gave me excellent experience. 
Short talks helped me to improve my grade 
after my vocabulary tests. There were no dif-
ficulties to prepare at home a chosen theme 
and I have done it quite well, I am satisfied 
with my performance. It was interesting to 
look for information over interesting themes. 
Speaking impromptu was simple for me. I had 
no difficulties in speaking English, I think I can 
do it easily. Certainly, it is not always so easy to 
find words which express the ideas which I want 
to say it requires experience which I also get in 
my ESP course.

http://kbareikyte.blogspot.com/
Short talks were probably the easiest ac-

tivities for me. I was enjoying it, because I 
improved my English skills such as vocabulary 
and pronunciation. Also I learned new informa-
tion about various things such as psychology of 
laughter or psychology of luck.

PPP preparation required a lot of time, 
because I had to know everything about this 

http://artemidutea.blogspot.com/
http://gmazuraite.blogspot.com/
http://gmatuseviciute.blogspot.com/
http://abakaityte.blogspot.com/
http://kbareikyte.blogspot.com/
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theme which I have chosen. But despite this 
fact, I can say that these themes were interest-
ing, and useful, because I improved my speak-
ing skills and I learned a lot of new facts about 
stress.

Speaking impromptu in class was the most 
difficult activity for me, because I thought that 
my speaking skills were not so good and also 
sometimes I didn’t have enough time to think 
what I want to say. Besides, I can’t overcome fear 
speaking in front of the audience.

Summing up presented passages of students’ 
reflections it may be concluded that attitudes 
to speaking are more positive than negative: 
students enjoy speaking about the issues of their 
future profession and sharing opinions.

Conclusions

The present study is rather limited in some 
respects. First, it describes the perceptions 
of starting students, undergraduates, about 
improving spoken English for their specific 
future profession. Second, the number of re-
spondents is comparatively small: 45 students 
in PS sample and 42 students in SW sample. 
In spite of these limitations, some conclusions 
can be made. 

The responses to the survey indicate that 
the students consider learning spoken English 
useful as it is demonstrated by an average score 
from 2.50 to 3.00 for the PS sample and from 
2.50 to 2.80 for the SW sample on a 1 to 5 Lik-
ert’s scale. 

For students of Psychology the least difficult 
are short talks and participation in discussions, 
while for students of Social Work the most 
difficult are short talks, PPPs and spontaneous 
speaking. 

The desire for “security” in public speaking 
could be traced in the responses, since those 
tasks which allowed individual learning and 
preparation were qualified as “easier” than those 
which required immediate response. 

The differences might be caused by the 
level of proficiency in General English which 

inf luences the performance in professional 
language. 

Students confirm that the guided individual 
learning approach to improving spoken lan-
guage has been beneficial.
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Appendix

Relevant part of the survey:
 − Participating in discussions is 1) very diffi-
cult, 2) difficult, 3) not sure, 4) easy, 5) very 
easy.

 − Speaking without preparation in front of 
the audience is 1) very difficult, 2) difficult, 
3) not sure, 4) easy, 5) very easy.

 − Giving short talks is 1) very difficult, 2) dif-
ficult, 3) not sure, 4) easy, 5) very easy.

 − Making and delivering Power Point presen-
tations is 1) very difficult, 2) difficult, 3) not 
sure, 4) easy, 5) very easy.

STUDENTAI APIE ŠNEKAMOSIOS SPECIALYBĖS KALBOS  
TOBULINIMĄ: SAVARANKIŠKOS UŽDUOTYS IR JŲ VERTINIMAS
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Straipsnyje aptariama nuostata, jog studentų šnekamosios anglų kalbos mokymasis specialiesiems tikslams 
(ESP) turi būti siejamas su kontroliuojamu individualiu mokymusi ir taip organizuota veikla auditori-
joje, kad studentai laipsniškai pereitų nuo nesudėtingų šnekėjimo užduočių prie vis sudėtingesnių. Kadangi 
šnekamosios kalbos mokymui skirtas gana trumpas laikas – tik vienas semestras, tai, derinant šį tikslą su 
kitais ESP tikslais, darbas pradedamas užduotimis, reikalaujančiomis kruopštaus individualaus pasirengimo, 
dažniausiai padedant dėstytojui. Užduotys yra gana „saugios“ auditorijoje – studentas pateikia paruoštą temą, 
t. y. pasakoja tai, ką paruošė, jam nepateikiami netikėti klausimai, o diskusija yra bendra, studentas joje yra tik 
vienas iš grupės narių. Toliau užduotys individualiam mokymuisi sunkinamos, o dėstytojo vaidmuo darosi 
ne toks svarbus, – ruošiama PP prezentacija, kurios metu studentas gali tikėtis klausimų ir komentarų. Taigi, 
antrajame etape stebimas ir parengtas kalbėjimas, ir kalbėjimas ekspromtu. Dėstytojo pagalba ir korektūros 
yra pageidautinos rengiant prezentaciją ir atsakinėjant į klausimus, kada tenka persijungti iš parengtos 
kalbinės veiklos į spontanišką. Trečiajame etape šnekėjimo temą padiktuoja sudėtingas specialybės tekstas. 
Toks šnekėjimas reikalauja kruopštaus pasiruošimo, nes integruoja profesines žinias, kalbos mokėjimą ir 
viešosios kalbos principus. Nepaisydamas užduoties sudėtingumo dėstytojas dalyvauja minimaliai, jam tereikia 
apibendrinti pristatymą. Ketvirtasis etapas – spontaniškas, neparengtas kalbėjimas – yra didžiausias iššūkis 
studentui, nes savarankiškas mokymasis šiuo atveju negelbsti: spontaniška kalba atskleidžia stipriuosius ir silp-
nuosius žinių aspektus, be to, išryškina tokius savivados aspektus kaip susijaudinimo kontrolė, teisingas kalbos 
tempo, adresato pasirinkimas, kalbos struktūros išlaikymas. Suprantama, jog šiuos keturis šnekamosios kalbos 
mokymosi etapus studentai vertina labai skirtingai. Straipsnio respondentai, Mykolo Romerio universiteto 
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psichologijos ir socialinio darbo specialybių bakalaurai, vertino šias veiklas savo tnklaraščiuose (jie nurodyti 
tekste), o straipsnio autorės atliko tų vertinimų analizę, pateikdamos studentams anketą pagal Likerto skalę 
(nuo „labai sunku“ iki „labai lengva“), ir patikrino duomenų patikimumą bei koreliacijas su SPSS programa. 
Paaiškėjo, jog studentų pasitenkinimas savo darbu priklauso nuo pagrindinių bendrosios anglų kalbos žinių – 
studentams, studijuojantiems psichologiją, užduotys pasirodė lengvesnės nei socialinį darbą studijuojantiems 
studentams. Be to, paaiškėjo, jog studentų pasitenkinimas atliktomis užduotimis priklauso nuo jų saugumo 
pojūčio rengiantis kalbėjimo užduočiai – kuo didesnės galimybės pasirengti užduočiai, tuo mieliau studentai 
kalba viešai, ir atvirkščiai, spontaniško kalbėjimo užduotys buvo įvertintos kaip pačios sunkiausios.  

Reikšminiai žodžiai: anglų specialybės kalba, kontroliuojamas individualus mokymas, požiūriai į 
kalbėjimo pratybas.
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